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A theoretical analysis of academic literature indicates that the structure
and content of sociocultural competence in future foreign language bachelors
remains a subject of ongoing debate in pedagogical science. Researchers have
approached this multifaceted concept from different angles, including the
study of the relationship between language and culture [2], and the
clarification of methodological approaches to its formation [1, 4]. Sociocultural
competence is generally understood as a complex integration of knowledge,
skills, and attitudes that enable effective communication in multicultural
settings. Scholars highlight that a key component of this competence is the
experience of interpersonal communication, which shapes the development of
practical interaction skills and the ability to interpret and navigate diverse
cultural contexts [3]. A definitional analysis of sociocultural competence
involves examining its individual components in the context of professional
training. These components typically include: content-based, cognitive,
activity-based, strategic, and affective elements. Each reflects a distinct
sociocultural dimension and plays a unique role in preparing students for real-
life intercultural communication. The content and cognitive components
encompass encyclopedic and background knowledge about cultures, values,
traditions, national mentalities, and common communication topics. They also
include students' ability to interpret the world through cultural concepts that
represent meaningful cultural information. These elements support the

176



https://doi.org/10.62731/mcnd-04.07.2025.011

4 nunHa 2025 pik € M. Yropog, YkpaiHa € MUH[I

development of a secondary linguistic identity, enabling learners to operate
effectively within another cultural-linguistic system [2]. The strategic and
activity-based components refer to the practical application of sociocultural
knowledge in communication. This includes considering the context, topic, and
circumstances of communication; using appropriate linguistic resources, and
demonstrating readiness to engage with foreign-language interlocutors. It also
involves understanding accepted communication techniques in the target
culture and applying them appropriately in intercultural interactions. An
essential aspect of forming sociocultural competence is understanding that
native and foreign languages reflect both similarities and differences in cultural
phenomena. As students have acquired the cultural experience of speakers of
another language, they gradually learn to respect and adopt norms of the target
society. This process helps the development of learning strategies, and the
ability to improve one’s language proficiency and also understanding of other
cultures. The affective component includes the emotional and interpersonal
aspects of communication. It involves using one’s communicative experience
in foreign language interactions, sustaining objective and respectful attitudes
toward the values of another culture, demonstrating tolerance, empathy and
choosing appropriate styles of communication. It is important to point out that
scholars offer a wide range of psychological and pedagogical approaches to
understanding sociocultural competence.

Differences in interpretation are largely due to varying definitions of
intercultural communication and the place of sociocultural competence within
the broader structure of professional competencies required of foreign
language specialists [2]. Within the framework of interdisciplinary integration,
it has been determined that the concept of "competence” in this context refers
to a dynamic set of knowledge, skills, and abilities used by a speaker or listener
in diverse and changing communicative situations involving intercultural
interaction. The content and types of professional competencies required of
future foreign language bachelors are continually evolving, underscoring the
innovative and practice-oriented nature of the competence-based approach in
modern education.
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